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ABSTRACT 

This study examines the design and implementation of an English language 

proficiency assessment that integrates the four core skills of listening, speaking, 

reading, and writing based on five basic principles of language assessment: 

practicality, reliability, validity, authenticity, and washback. The study was 

conducted at SMP Negeri 1 Dolok Panribuan, involving 23 eighth-grade students as 

participants in a classroom-based test development and evaluation project. The main 

objectives of this study were to assess the effectiveness and suitability of the test 

instrument with the Independent Curriculum and to promote meaningful and 

pedagogically relevant language learning. 

The results of the study showed that students tended to achieve better results in 

receptive skills (listening and reading) compared to productive skills (speaking and 

writing). The average scores also indicated that the tasks given were realistically 

feasible (practical), produced consistent scores through inter-rater checking 

(reliability), aligned with curriculum objectives (validity), reflected real-world 

situations (authenticity), and provided feedback that influenced future teaching 

strategies (washback). Despite facing challenges such as limited facilities and 

varying student ability levels, the developed assessment model proved to be adaptive 

and beneficial for both students and teachers.This research emphasizes the 

importance of applying assessment principles to classroom learning practices and 

the need for teachers to be equipped with assessment literacy. The study 

demonstrates that high-quality language assessment can still be implemented 

effectively even without the support of advanced technology, through careful 

planning, collaboration between educators, and reflection on teaching practices. 
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PENDAHULUAN 

In the ever-evolving field of English language education, assessment plays a crucial role. 

It not only measures students' language proficiency but also influences teaching methods, 

guides curriculum development, and enhances educational outcomes. Today, language 

assessment has moved beyond merely assigning grades; it has become an integral part of 

the teaching process, deeply connected to classroom practices. According to O’Malley 

and Pierce (1996), assessment serves as a tool for teachers to monitor student progress, 

identify strengths and weaknesses, and improve their teaching strategies based on 

observed performance. This function is especially vital in countries like Indonesia, where 

English is a foreign language and students have limited opportunities to use it outside the 

classroom. In such contexts, assessment is more than just a grading mechanism it provides 

meaningful language practice to support communicative competence. 

Indonesia’s national curriculum, known as Kurikulum 2013, emphasizes communicative 

English teaching with a student-centered approach. It promotes the integrated use of the 

four essential language skills listening, speaking, reading, and writing while also aiming 

to equip students with real-life competencies. However, research indicates a gap between 

the curriculum’s intentions and actual classroom practices. For instance, Suryati (2019) 

found that many Indonesian schools still prioritize grammar and vocabulary through 

multiple-choice tests. While such tests are convenient and easy to grade, they often fail 

to reflect students' true communicative abilities. This issue aligns with what McNamara 

(2000) terms “construct under-representation,” where tests do not adequately capture the 

skills they are intended to measure. Consequently, these assessments may reflect students' 

test-taking strategies rather than their actual language proficiency. 

To address these challenges, Brown and Abeywickrama (2019) propose five key 

principles for effective language assessment: practicality, reliability, validity, 

authenticity, and washback. Practicality involves designing assessments that are feasible 

in real classroom settings, considering time, resources, and usability. Reliability ensures 

that test results remain consistent across different conditions, graders, or times. Validity 

refers to the degree to which a test accurately measures the intended language skills. 

Authenticity means that test tasks should resemble real-world language use, while 
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washback emphasizes the positive influence of assessment on teaching and learning. 

When these principles are effectively applied, assessment can become a powerful tool to 

enhance both language development and teaching quality. 

However, although the principles of effective language assessment are clearly explained 

in theory, they are often not applied in practice in Indonesian junior high school 

classrooms. Many English teachers lack sufficient training in how to assess students 

properly. They also face several challenges, such as limited time, large class sizes, and a 

lack of appropriate tools for testing. Sukyadi and Mardiani (2011) noted that these issues 

frequently prevent teachers from using assessments that support communicative learning 

and align with curriculum goals. As a result, tests are often designed and administered 

based on convenience rather than educational effectiveness. 

To address these problems, this study was conducted to design and implement an English 

language test that follows the five core principles of language assessment. The research 

took place at SMP Negeri 1 Dolok Panribuan, a public junior high school in North 

Sumatra, and involved 23 eighth-grade students. The study assessed students' 

performance in the four main language skills: listening, speaking, reading, and writing. 

The tests were carefully constructed to reflect real-life communicative situations, using 

both multiple-choice items and open-ended questions. Scoring was guided by detailed 

rubrics, and efforts were made to ensure fairness and consistency, following Weigle’s 

(2002) recommendations for performance-based language assessment. 

This study holds both theoretical and practical significance. Theoretically, it demonstrates 

that modern concepts of language assessment can be successfully applied in Indonesian 

EFL classrooms, and it contributes to the limited body of local research on 

communicative assessment methods in junior high schools. Practically, the study provides 

a concrete example of how teachers can design and use assessments that are meaningful 

and effective, even in contexts with limited resources. It illustrates that, with careful 

planning and adherence to assessment principles, teachers can create tests that not only 

measure learning outcomes but also support language development. Moreover, the 

findings emphasize the need for teacher training in assessment, so that educators can 

design tasks that both evaluate and enhance student learning. When teachers view 
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assessment as a tool for student engagement and language growth rather than merely a 

requirement they become more reflective and effective in their practice. This aligns with 

Popham’s (2003) perspective that assessment should serve to improve teaching and 

empower learners. 

In Conclusion, this research is grounded in the urgent need to bridge the gap between 

language assessment theories and their practical application in real classroom settings. 

The study emphasizes the importance of developing assessments that are not only 

valid, reliable, and authentic, but also practical and capable of enhancing the overall 

quality of education. By applying well-established theoretical frameworks in the 

context of an actual Indonesian junior high school, the research offers valuable insights 

for improving both English language teaching and assessment practices in similar 

educational environments 

 

METODE 

Analyzing fourth language skills tests into fifth principle, here the structure explanation. 

A. Practicality 

involves  the  ease  with  which  an  assessment  can  be  implemented  within  the  

constraints  of  the  educational  environment.  This  includes  considerations  such  as  

time,  budget,  materials,  and  administrative  support.  According  to  Suherdi  and  

Marlina  (2022),  practicality  ensures  that  assessments  are  accessible  and  manageable,  

especially  in  resource-limited  settings.  An  assessment  that  is  theoretically  sound  

but  difficult  to  administer  or  score  due  to  logistical  barriers  fails  to  be  practical.  

For  example,  a  test  requiring  advanced  technology  or  extensive  teacher  training  

may  not  be  feasible  in  rural  schools.  Therefore,  educators  must  strive  to  balance  

ideal  assessment  design  with  real-world  classroom  conditions. 

1. Coast 

Cost as term define that the test should not be too expensive to conduct, the cost 

of the test must stay within the budget and avoid conducting a test that requires 
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excessive budget.Noted: Students didn’t have to pay for the tests; meanwhile, we, 

as the responsibility for the test should prepare printing of paper sheets. 

2.  Time  

Time accessibility to test students begun in the first day on Monday until to 

Tuesday, it means took three days off to finish the process of tests. For the specific 

time start at 10:00-12.30 a.m. in this case students took three hours thirty minutes 

to complete speaking test.  

Analysis from time management: 

150 minutes ÷ 45 questions = ±3,3 minutes per question Multiple choice (30 

questions): reasonable to give time 1,5–2 minutes/questions → required ±45–60 

minutes 

Essay test (15 questions: because the students low average in English subject, 

reasonable to give students time 4–5 minutes/questions → required ±60–75 

minutes 

The properly time: 45 to 60 minutes (MCQ) + 60 to 75 (essay) = 105 to 135 

minutes or 1 hours 45 minutes – 2 hours 15 minutes so, totally fine took 2 hours 

30 minute less and consistently reasonable , even it have more a space for students 

to ask something from test that cannot be understood, and help students not to rush. 

3. Administration 

In the context of administration, this term refers to the design of tests that are structured 

simply, with clear questions that are not overly complicated or complex to administer 

during classroom test preparation. This means that students have the right to feel 

comfortable throughout the learning process. Therefore, in this test project, students were 

given the freedom to express themselves and ask questions. 

Illustration: Students with lower proficiency in language skills often have no idea how to 

answer certain questions and end up asking the teacher. In such cases, students struggle 

to find the correct answers, which can lead to wasted time and disrupt time management 

during the test process. 

As a solution, students should be guided and directed to develop a deeper understanding 

of the function of each language skill and to cultivate curiosity in learning. 
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4. Scoring and evaluation 

The scoring and evaluation process must be aligned with the available time and 

allocation. This is especially important in evaluating multiple-choice and essay tests 

to ensure the results are obtained clearly and efficiently within the designated time 

frame. The assessor, as the person in charge, is expected to evaluate each section of 

the test for every language skill individually, accompanied by scoring rubrics and 

answer keys to support effective time management. For multiple-choice questions, 

each correct answer was awarded one point, resulting in a total score of 30 points for 

a perfect result. Meanwhile, the essay tests were scored using a range of 6 and 4 points, 

based on question complexity and following a holistic rubric. 6 points were given for 

well-developed answers to more complex questions, while four points were assigned 

for correct but simpler responses. 

In the listening section, students were assessed based on their ability to receive and 

understand information from written scripts adapted from the textbook used in the 

Merdeka Curriculum for Grade VIIIB. In the speaking section, students were asked to 

answer questions based on printed dialogues. Their performance was evaluated on 

their ability to communicate, pronounce each word correctly, and deliver their answers 

clearly. However, most students faced significant difficulties in speaking English. 

Even so, being given the chance to try boosted their self-confidence. 

As for reading and writing, the evaluation revealed that many students were still very 

weak in these areas. Instead of attempting to read the questions and write their answers, 

some students gave up quickly without making an effort. This indicates the need for 

further support and improvement in reading and writing instruction. 

B. Validity  

is  regarded  as  the  cornerstone  of  any  effective  assessment,  as  it  reflects  the  degree  

to  which  the  test  measures  what  it  is  intended  to  measure.  Setiyadi  (2021)  explains  

that  validity  encompasses  several  dimensions,  including  content  validity  (alignment  

with  instructional  objectives),  construct  validity  (accurate  representation  of  the  

targeted  language  skills),  and  criterion-related  validity  (correlation  with  external  
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measures  of  proficiency).  Without  validity,  even  a  highly  reliable  and  practical  test  

lacks  educational  meaning.  For  instance,  a  vocabulary  test  that  focuses  only  on  

spelling  may  not  accurately  reflect  a  student's  lexical  knowledge. 

C. Authenticity   

refers  to  how  well  an  assessment  replicates  real-life  language  use.  Authentic  

assessments  present  learners  with  tasks  that  resemble  communicative  situations  

outside  the  classroom,  thereby  making  the  learning  experience  more  relevant  and  

engaging.  According  to  Rukmini  and  Arifin  (2024),  tasks  such  as  composing  

emails,  engaging  in  interviews,  or  interpreting  news  articles  help  bridge  the  gap  

between  classroom  learning  and  real-world  language  application.  Authenticity  

enhances  learner  motivation  and  encourages  the  development  of  functional  language  

skills,  rather  than  isolated  knowledge  of  grammar  or  vocabulary. 

D. Washback  

(or  backwash)  describes  the  influence  that  assessment  has  on  teaching  and  learning  

behaviors.  Positive  washback  encourages  practices  that  align  with  meaningful  

learning,  such  as  critical  thinking,  collaboration,  and  self-reflection.  Conversely,  

negative  washback  may  result  in  teaching  to  the  test,  surface  learning,  or  test  

anxiety.  Pratiwi  and  Suryana  (2023)  highlight  that  well-designed  assessments  

contribute  to  constructive  washback  by  promoting  instructional  alignment,  enhancing  

teacher  reflection,  and  guiding  learners  to  focus  on  language  development  rather  

than  mere  test  performance.  For  example,  a  writing  test  that  values  clarity  and  

creativity  can  inspire  students  to  write  more  thoughtfully  in  other  contexts  as  well.  

1. In  conclusion,  the  five  principles  practicality,  reliability,  validity,  

authenticity,  and  washback  form  a  comprehensive  framework  that  

underpins  the  design  of  effective  language  assessments.  Each  principle  

contributes  to  the  educational  value  of  the  assessment  process  by  

ensuring  that  tests  are  not  only  accurate  and  fair  but  also  meaningful  

and  conducive  to  language  learning.  Recent  research  reaffirms  the  

relevance  of  these  principles  in  modern  classrooms,  particularly  as  
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educators  strive  to  adapt  assessments  to  diverse  learner  needs  and  

evolving  pedagogical  paradigms.  By  integrating  these  principles,  

language  educators  can  construct  assessment  tools  that  enhance  both  the  

accuracy  of  language  measurement  and  the  quality  of  the  teaching  and  

learning  process 

 

HASIL DAN PEMBAHASAN 

The findings of this research indicate that students’ performance in assessing the four 

core English language skills listening, speaking, reading, and writing was largely below 

the desired proficiency level. Among the 28 students who took part, the majority earned 

low scores, with the weakest outcomes observed in the speaking and writing components. 

Many learners struggled to comprehend the instructions provided in the test and needed 

further clarification and support during the assessment process. 

Each language skill was evaluated using a mix of 30 multiple-choice questions and 15 

essay-based items, resulting in a total of 180 questions across all four skills. The best 

results were typically recorded in listening and reading sections, while performance in 

the productive skills speaking and writing was significantly lower. This poor performance 

is attributed to the students’ lack of familiarity with test formats presented entirely in 

English, along with their limited practice in answering open-ended questions. 

The overall test outcomes were then analyzed based on the five fundamental principles 

of language assessment as outlined by Bachman and Palmer, which include practicality, 

reliability, validity, authenticity, and washback. 

a.Practicality  

Practicality in language assessment refers to the ability to design, administer, and grade 

a test efficiently, without requiring excessive time, cost, or special equipment, while still 

fulfilling its educational purpose. According to Hughes (2003), a practical test should not 

be too expensive, complicated to administer, or overly time-consuming, yet it must 

effectively measure students' language abilities. This principle was applied in the 
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development and administration of the English test for Class VIII-B at SMP Negeri 1 

Dolok Panribuan. The test assessed the four core language skills reading, listening, 

writing, and speaking and included an equal number of questions: 30 multiple-choice 

items and 15 essay questions for each skill. All materials were created using simple 

classroom tools, such as printed papers, pens, and standard school printers, without 

relying on advanced technology or internet access. This ensured the assessment was 

affordable and matched the school’s available resources. A clear example of practicality 

was seen in the listening section. While many schools use audio recordings and sound 

systems for listening tests, this particular class lacked such equipment. Instead, the 

teacher read the listening passages aloud, ensuring all students heard the same material. 

This simple yet effective solution demonstrated that practical assessment can be achieved 

by adapting to classroom constraints without compromising the quality or fairness of the 

test. 

The number of test items was carefully planned to fit within the regular class periods, 

allowing students to complete each section during standard lesson time. While most 

students finished the multiple-choice questions quickly, some found the essay sections 

particularly writing and speaking more time-consuming due to their lack of confidence in 

using English. These students often needed extra time to translate their thoughts or 

struggled to express ideas clearly, sometimes switching back to Bahasa Indonesia. 

Nevertheless, with guidance and support from the teacher, nearly all students were able 

to complete the exam on time. From the teacher’s perspective, grading the test was 

straightforward and manageable. The multiple-choice questions were evaluated using an 

answer key, ensuring a quick and objective grading process. For the essay sections, a 

simple rubric was applied. In the reading and listening sections, students were expected 

to respond in English, and each correct short answer was awarded 4.66 points. However, 

in the writing and speaking sections, many students responded in Bahasa Indonesia due 

to limited English proficiency. To accommodate this, a simplified scoring system was 

used two points for full and relevant answers, and one point for partially correct or off-

topic responses. This approach allowed for efficient and fair grading while also 

supporting students at varying levels of language proficiency. Furthermore, the test 

design is easy to replicate and adapt for other classes or future practice sessions. Teachers 

can maintain the same format while updating topics or texts to align with students’ needs 
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and curriculum changes, making the test both practical and sustainable over time. Some 

students reported feeling fatigued during the test, especially when encountering 

unfamiliar vocabulary. This highlights the need for better test preparation, such as 

practicing integrated language skills and ensuring that test instructions are clearly 

explained beforehand. These steps can help reduce anxiety and improve student 

performance in future assessments. 

In conclusion, the English test served as a strong example of practicality in assessment. 

It was designed to fit normal classroom conditions, requiring no advanced technology and 

minimal resources, while remaining efficient in both administration and grading. Despite 

these limitations, the test provided valuable insights that supported the teaching process 

and aligned with the school's context. This demonstrates that practical assessments must 

always take into account the available resources, the specific needs of students, time 

constraints, and the learning objectives being targeted. 

 

b.Reliability 

Reliability in assessment refers to the consistency of test results, which is especially 

important when grading subjective tasks such as essays and oral presentations. According 

to Hughes (2011), a reliable test should yield similar results regardless of when it is 

administered, who scores it, or the testing conditions, provided the test format and grading 

criteria remain the same. This ensures that a student's score accurately reflects their ability 

and is not influenced by external factors or random variations. In language assessment, 

reliability becomes particularly crucial for evaluating skills like writing and speaking, 

where open-ended responses require graders to make subjective judgments. To maintain 

fairness, it is important that different graders produce similar scores for the same 

performance a concept known as inter-rater reliability. This minimizes bias and ensures 

equitable treatment for all students. 

In this study, inter-rater reliability was essential in evaluating the accuracy and objectivity 

of scores in the Writing and Speaking sections. Unlike Reading and Listening, which 

consisted of objective formats such as multiple-choice and short-answer questions that 
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could be marked using an answer key, Writing and Speaking involved performance tasks 

that demanded interpretation. Therefore, a detailed scoring plan was necessary to ensure 

consistency among graders. By applying well-structured rubrics, involving multiple 

trained raters, and establishing clear grading procedures, the assessment achieved a high 

level of reliability. The minimal variation in scores between different graders 

demonstrated that the system was fair and dependable. This not only enhanced the 

reliability of the assessment but also strengthened its credibility as an effective tool for 

measuring students' language proficiency. 

 

Show the Santun’s assessment method result  

Skill Averages  Score Higthest  Score Lowest  Score 

Reading   61.70 84 36 

Listening 64.13 80 39 

Writing   52.74 72 33 

Speaking 66.00 89 39 

The  table  summarizes  the  average  score,  highest  score,  and  lowest  score  across  

the  four  core  English  language  skills:  Reading,  Listening,  Writing,  and  Speaking.  

This  overview  provides  a  clear  picture  of  student  performance  patterns  and  

highlights  both  strengths  and  areas  needing  improvement  within  the  group. 

Among  the  four  skills,  Speaking  has  the  highest  average  score  at  66.00,  indicating  

that  most  students  feel  more  confident  and  capable  when  expressing  their  thoughts  

verbally.  This  could  be  the  result  of  interactive  classroom  practices  such  as  

discussions,  presentations,  or  dialogue-based  activities  that  allow  students  to  practice  

spoken  English  more  frequently.  The  highest  Speaking  score  of  89  further  confirms  

this  strength,  although  the  lowest  score  remains  at  39,  suggesting  that  not  all  

students  are  equally  confident  or  proficient  in  this  area. 

Listening  follows  closely  with  an  average  score  of  64.13,  which  reflects  a  generally  

good  comprehension  of  spoken  English  among  the  students.  The  highest  Listening  

score  is  80,  showing  that  some  students  excel  in  this  receptive  skill.  However,  the  
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lowest  score  of  39  points  to  a  group  of  learners  who  may  need  targeted  listening  

practice,  such  as  using  audio  materials  with  guided  tasks. 

Reading  shows  a  slightly  lower  average  at  61.70,  but  still  indicates  a  moderate  

level  of  comprehension.  The  top  score  of  84  demonstrates  that  certain  students  

have  strong  reading  skills,  likely  aided  by  a  wide  vocabulary  and  the  ability  to  

understand  context.  Meanwhile,  the  lowest  reading  score  of  36  suggests  that  some  

students  struggle  with  reading  texts  in  English  and  may  require  support  in  building  

reading  strategies. 

Writing  has  the  lowest  overall  average  at  52.74,  marking  it  as  the  most  challenging  

skill  for  the  majority  of  students.  This  is  further  supported  by  the  lowest  individual  

score  of  33,  indicating  significant  difficulties  in  constructing  written  texts  in  English.  

Writing  typically  requires  mastery  of  grammar,  organization,  vocabulary,  and  

coherence,  which  may  explain  the  overall  lower  performance  in  this  skill  area. 

In  conclusion,  the  data  suggests  that  while  students  are  generally  stronger  in  

Speaking  and  Listening,  more  attention  needs  to  be  given  to  improving  Writing  

skills.  It  is  important  for  instruction  to  be  balanced  and  tailored  to  address  the  

specific  needs  of  learners  in  each  skill  domain,  ensuring  holistic  development  in  

English  language  proficiency. 

c. Validity 

Validity is very important when evaluating the quality of a language test. A valid test 

accurately measures what it is intended to measure namely, English language proficiency. 

Hughes (2011) defines validity as the extent to which test results are supported by 

evidence and theoretical justification for how the test is used. This research examined two 

main types of validity: content validity and construct validity, both essential to ensure that 

the test is accurate and meaningful. Content validity refers to how well the test items 

match the materials taught, particularly those outlined in the Kurikulum 2013 for junior 

high schools. In this study, the reading sections included familiar texts such as 

announcements, stories, and invitations, commonly found in student textbooks. The 

listening sections used realistic content like short talks and announcements, read aloud by 
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the teacher due to limited audio equipment. Writing tasks asked students to describe daily 

routines or write simple messages, and the speaking tasks involved basic conversations 

and self-introductions appropriate for the junior high school level. 

Construct validity, on the other hand, ensures that each part of the test actually measures 

the specific skill it is intended to assess. In this study, both raters, Santun and Junita, used 

standardized scoring rubrics to maintain fairness and consistency. Writing was evaluated 

based on content relevance, organization, and clarity, while speaking was assessed in 

terms of fluency, pronunciation, vocabulary, and language appropriateness. The results 

showed that students who demonstrated strong skills in identifying information in texts 

or writing clear sentences earned higher scores, while those who struggled scored lower. 

This confirmed that the test accurately measured the intended language skills. By using 

consistent scoring guides and fair assessment practices, the test ensured trustworthy and 

valid results, reinforcing its credibility as a reliable measure of students’ English 

proficiency. 

d.Authenticity 

In language assessment, authenticity refers to how closely test tasks resemble real-life 

communication and situations that learners are likely to encounter. An assessment is 

considered authentic when it engages students in activities that reflect the actual use of 

language in everyday settings, such as at school, at home, or during social interactions. 

In this study, authentic elements were intentionally integrated into all four language skill 

areas. First, the tasks were based on real-life topics and familiar contexts that students 

could easily relate to. For instance, the Reading and Listening sections featured content 

such as school schedules and casual invitations. The Writing tasks asked students to 

describe daily routines or talk about their favorite foods, while the Speaking activities 

involved describing familiar people, like friends or family members. These tasks not only 

aligned with the goals of the curriculum but were also designed to be meaningful and 

personally relevant to students. Reading materials included formats like school 

announcements, birthday messages, and short narratives. Listening items mimicked 

natural conversations or typical school announcements. Writing prompts encouraged 
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students to reflect on and share their own experiences, while speaking prompts invited 

them to introduce themselves or discuss their hobbies and interests. 

Second, the assessment emphasized functional communication by encouraging students 

to use language with a clear communicative purpose such as describing, explaining, or 

expressing preferences. Even when students occasionally used their first language 

(Bahasa Indonesia), especially in writing and speaking, they still demonstrated authentic 

communication driven by a specific intention. For example, a student named Jogi 

delivered a speaking response in Bahasa Indonesia that reflected a real effort to introduce 

herself and describe personal interests: “Halo, nama saya Nayra. Umur saya 14 tahun. 

Saya suka makan nasi goreng. Hobi saya adalah memasak dan membaca. Saya orangnya 

cantik dan pintar.” Although the response was not entirely in English, it maintained 

authenticity by fulfilling the communicative goal of self-introduction. This illustrates that 

authenticity in assessment is not only about language form but also about engaging 

students in meaningful, purposeful communication. 

e.Washback 

Washback refers to how assessment affects teaching and learning, including how students 

study and how teachers plan their lessons. A good language test not only measures student 

performance but also provides useful feedback that can influence how they learn in the 

future. Positive washback can increase student motivation and engagement and help 

teachers improve their teaching. On the other hand, negative washback may lead to 

anxiety, lack of interest, or reluctance to learn. 

In this study, the washback effect was observed during a practice test involving 23 eighth-

grade students at SMP Negeri 1 Panribuan. The test assessed all four language skills 

reading, listening, writing, and speaking using multiple-choice and essay questions. 

Student reactions to the tasks varied. Some students were highly engaged and completed 

all parts of the test seriously, especially tasks related to personal and familiar topics like 

family, food, and hobbies. Even when they answered in Bahasa Indonesia, these students 

still showed a clear effort to express themselves and complete the tasks enthusiastically. 
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However, many students experienced difficulties such as confusion, lack of interest, and 

low motivation, often caused by limited English proficiency or unfamiliar vocabulary in 

the test. Many students asked for help translating words or understanding instructions, 

especially in the reading and writing sections. Additionally, the time limit and number of 

questions proved challenging, causing some students to be unable to finish all parts of the 

test. 

Despite these issues, the test led to some positive learning outcomes. Some students 

became aware of areas they needed to improve, felt satisfied when they answered 

correctly, and attempted to complete written responses even if they used their first 

language. These actions indicate that the test encouraged students to reflect on their 

abilities and participate actively in the assessment, which are signs of positive washback. 

From the teacher’s perspective, the assessment was not only a tool for measuring student 

achievement but also for diagnosing strengths and weaknesses. The test results revealed 

several common issues, such as limited vocabulary, grammatical errors, and overreliance 

on Bahasa Indonesia to comprehend and express ideas. The assessment also showed that 

students need more exposure to English, particularly in listening, where they struggled 

the most. 

The test data helped the teacher identify specific students who needed extra support, for 

example, with fluent writing and reading comprehension. This enabled the teacher to 

design more targeted lessons that addressed the real learning needs shown in the students’ 

performance. The test generated both positive and negative washback. On the positive 

side, it raised student awareness of their language skills, motivated them to try hard, and 

gave the teacher a clearer picture of learning challenges at both the class and individual 

levels. This is helpful in creating more effective and responsive teaching. 

However, the assessment also had some unintended negative effects. Some students lost 

interest because they found the tasks too difficult. Others felt anxious when they 

encountered unfamiliar vocabulary or couldn't finish all sections within the given time. 

This sometimes led them to depend too much on the teacher rather than learning to solve 

problems and use the language independently. 
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In conclusion, the test had both positive and negative washback, but overall, its impact 

was beneficial. It encouraged students to reflect on their learning and helped teachers 

become more aware of student needs. It also served as a strong foundation for adapting 

and improving classroom teaching based on students' real challenges. 

To enhance positive washback in future assessments, several improvements can be made. 

Test formats should be more concise, with instructions that are simple and easy to 

understand. Teachers should use scaffolding techniques or provide examples before 

assessments, especially to support less proficient students. Classroom learning should 

also regularly feature real-life English contexts and situations relevant to students’ daily 

lives. By applying these strategies, assessments can become more than just tools for  

grading they can support more meaningful and goal-oriented learning and teaching. 

 

 

 

PENUTUP 

This study found that it is both possible and important to assess the four English language 

skills listening, speaking, reading, and writing using the five basic principles of language 

assessment: practicality, reliability, validity, authenticity, and washback. The findings 

showed that applying these principles in real classroom settings helps improve students’ 

language learning. Conducted with 23 eighth-grade students at SMP Negeri 1 Dolok 

Panribuan, the study revealed that each principle was effectively implemented. 

Practicality was achieved by using tests that matched the school’s limited resources, such 

as teacher-led listening assessments and printed materials. Reliability was ensured 

through a consistent scoring system involving multiple raters, especially for writing and 

speaking tasks. Validity was maintained by aligning test items with the 2013 Curriculum 

and measuring genuine communication skills. Authenticity was reflected in tasks like 

writing messages or understanding announcements, which closely resembled real-life 

language use. Washback was evident as students became more aware of their strengths 

and areas for improvement, while teachers gained valuable feedback to inform future 

lesson planning. Score analysis showed that students performed well in speaking and 

listening but needed additional support in writing, particularly in structure and coherence. 

Overall, this integrated approach to assessing language skills proved effective and can 
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serve as a model for other schools facing similar resource constraints. Furthermore, the 

study emphasizes that assessment should be an ongoing part of the learning process, not 

a separate task, and should serve as a tool for reflection, feedback, and instructional 

development. Teachers are encouraged to create thoughtful assessments using detailed 

rubrics and real-world tasks. Students should view assessments as opportunities for 

growth and skill development. Future researchers and pre-service teachers are advised to 

apply theoretical knowledge in diverse contexts, gain practical experience in assessment 

design, and collaborate with mentors to deepen their assessment literacy. In conclusion, 

successful language assessment requires commitment and collaboration from all 

stakeholders to enhance teaching practices, empower learners, and improve assessment 

methods in Indonesian classrooms and beyond 
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